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 This feasibility study was designed to determine whether or not an articulation 
agreement could be established between Horicon High School (HHS) and Moraine Park 
Technical College (MPTC). The course in question was the Technical Drafting course at 
HHS, and the equivalent course at MPTC was called AutoCAD. An articulation process 
involves certain steps and procedures that must be followed in order for it to become an 
agreement between a high school and a technical college. This study dealt with the 
process that HHS took in order to articulate its course with MPTC’s course. The process 
 ii 
 
consisted of a meeting at HHS between the people involved to determine if the 
curriculum available would meet all of the requirements necessary for a course 
articulation. A comparison of competencies between both courses was the basis for the 
data. Once the data was collected and studied, the rest of the articulation agreement 
process was performed, such as filling out forms and enrolling students in the course. 
Aided by an in-depth literature review, a deeper understanding of how to establish a 
successful articulation agreement was achieved. This study resulted in the development 
of a functional template for future articulations for the Technology Education program at 
Horicon High School.
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CHAPTER ONE 
Introduction 
Each year, thousands of high school students take advantage of articulation 
agreements to earn technical college credits. Articulation is a term used to describe the 
various methods by which a student can:  1) receive credit for competencies mastered 
outside the college classroom or 2) begin college study in courses higher than entry level. 
In the broadest terms, articulation can be defined as the coordination of curricula at 
different levels of education in order to maximize both the effectiveness and the 
efficiency of the educational process (Smith, 1990). Coordination of curricula, or 
articulation, can occur between the high school and technical college levels. How can 
articulation maximize educational effectiveness and efficiency?  Close coordination of 
high school and technical college program content, for example, helps ensure that high 
school program graduates possess prerequisite knowledge and skills for the technical 
college program work. Technical college students can learn effectively because they 
possess all the background information and competencies on which technical college 
content builds. When students are prepared in this fashion, learning can genuinely occur. 
The final product of the entire continuum of high school and technical college education 
is a program graduate who truly possesses all the skills and knowledge needed to enter 
the workforce (Smith, 1990).  
Similarly, efficiency is enhanced in articulated programs because duplicated 
course content is eliminated. When high school and technical college program content is 
coordinated, technical college providers know what content is covered in the high school 
programs and do not require students to take introductory courses that repeat material 
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students have already covered in their high school programs. Thus, students need not 
spend precious time and money learning the same things twice, and technical college 
institutions are not required to devote valuable fiscal and personnel resources to 
providing instruction that students do not need (Smith, 1990). 
In general, two types of articulation are practiced; the Time-Shortened model and 
the Advanced-Skills model. They differ essentially in the specific results that they 
produce. The most common type of articulation is the Time-Shortened model. Through 
this model, students receive formal credit at their current educational level for program or 
course work that is successfully completed and can consequently complete their current 
educational program earlier (Warmbrod, 1987). The second type of articulation is the 
Advanced-Skills model. Advanced-Skills programs are, like Time-Shortened programs, 
carefully designed to avoid duplication of program content. However, Advanced-Skills 
programs use the time that is saved to provide students with more advanced occupational 
knowledge and skills rather than to allow them to enter the workforce sooner (Warmbrod, 
1987). Therefore, the hours of instruction represented by high school training for which 
students receive technical college credit can be used in preparing students to begin 
employment at an advanced level versus a beginning level.  
The type of articulation that this study will focus on is the Time-Shortened model, 
which is also referred to as dual credit courses. This formal articulation agreement links 
high schools with technical colleges in order to provide a performance-based course 
curriculum. Through this type of articulation, competencies and performance levels 
mastered at the high school level are compared to those required in a technical college 
level course. If the competencies and performance levels match, the researcher can 
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assume that the course is a candidate for articulation. However, if they do not match, the 
high school may elect to revise its curriculum in order to include the competencies and/or 
performance standards that are missing. Articulated credit may be granted to students 
who complete the competencies and obtain the agreed upon performance levels. Each 
individual technical college has an established process for accepting this type of credit.  
The emphasis in course articulation is with curriculum alignment. The following 
commonplaces broadly define curriculum:  goals and objectives, materials, content, 
learning activities, teaching strategies, evaluation, grouping practices and use of time and 
space (Apple & Beyer, 1998). Each one of these categories may or may not be addressed 
by the technical college institution during the approval process for the articulation 
agreement. Goals and objectives of the curriculum refer to the course goals and the 
course objectives. Each institution lists what they hope students will learn from the 
course. Materials of curriculum are the teaching and learning aids such as books, tools, 
machines, or software that an institution provides the student with to aid in the learning 
process. Content refers to the subject matter that is actually being taught to the students, 
and learning activities are how the student engages in learning the content. The teaching 
strategies aspect is the way the teacher presents the content to the students, such as 
lecture, discussion and lab. Evaluation refers to the type of assessment that is used in the 
course. The category of grouping practices is whether or not students are allowed to work 
individually, with a partner, or in a group. The time and space category refers to the 
amount of time offered to complete the learning, and how the classroom is setup for the 
students to learn (Smith, 1990). 
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Horicon High School (HHS) is located in a small rural town 50 miles northwest of 
Milwaukee, WI. The high school consists of approximately 400 students with a majority 
of them taking courses in the Technology Education program. After graduating, many 
HHS students attend a two-year technical college. Moraine Park Technical College 
(MPTC) is the local technical college with three campuses strategically located within its 
service area.  
HHS has two full-time Technology Education teachers that teach a variety of 
courses ranging from welding to graphics. HHS also has a drafting program that includes 
a course titled Technical Drafting, which teaches the students how to use AutoCAD 
2000.  The drafting instructor at HHS was interested in articulating that course with 
MPTC.    MPTC only offered articulation agreements in certain courses, and the drafting 
course that they offered was an AutoCAD course. HHS’s Technical Drafting course was 
similar to MPTC’s AutoCAD course; infact, most of the material the students were 
learning in the Technical Drafting course at HHS was the same as what students at 
MPTC in the AutoCAD course were learning. HHS wanted an articulation agreement to 
occur, so they needed to meet with MPTC and comply with the set of curricula criteria 
developed for the AutoCAD course.    
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Statement of the Problem 
Horicon High School does not have a formal articulation agreement with Moraine 
Park Technical College within the Technology Education program.  
Purpose of the Study 
Many high schools are seeking to enhance the rigor and relevance of their course 
offerings. One avenue to accomplish this is by developing articulated courses with 
technical colleges. This had not been done in the past at HHS because the curriculum, 
until recently, was out-of-date. HHS was interested in articulating a course with MPTC in 
drafting during the 2001-2002 school year. The course that HHS offered was Technical 
Drafting and the course that MPTC offered was AutoCAD. The purpose of this study was 
to determine the feasibility of HHS articulating its Technical Drafting course with 
MPTC. Also, this study was to serve as an articulation template for other courses in the 
Technology Education program at HHS. 
Objectives of the Study 
The objectives of this study were to: 
1. Determine what curriculum within the HHS Technology Education program 
aligned with MPTC’s Drafting program. 
2. Determine specific course level curriculum content similarities, and identify 
changes and adoptions that need to be made in order to develop course articulations. 
3. Establish an articulation agreement between HHS and MPTC in a drafting 
course. 
4. Establish an articulation template for the Technology Education program at 
HHS that can be used for future articulated courses. 
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Justification of the Study 
1. The Technology Education program at HHS has never had a course articulated 
with MPTC. Given the current educational reform interest in connecting curriculum 
between high schools and technical schools, developing an articulation agreement would 
be beneficial to HHS.  
2. Many other high schools in the MPTC district have articulated Technology 
Education courses. HHS needs to catch up with the other high schools and take advantage 
of the program.  
Limitations of the Study 
The following is a list of limitations that was known to the researcher before and 
during the study. 
1. This study cannot be generalized beyond HHS due to its close connection to the 
researcher and the teaching assignment within the HHS Technology Education program. 
2. This study cannot be generalized beyond HHS due to its narrow scope dealing 
with two courses between two institutions. 
3. This study cannot be generalized beyond HHS because it deals with only two 
institutions:  HHS and MPTC.  
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Definitions of Terms 
 For the purpose of this study, the following terms are defined as follows: 
1. Advanced placement - Any arrangement that enables high school students to 
receive credit for a course and bypass the need for the course in a technical college 
program. 
2. Advanced Skills Model - A type of articulation that provides students with 
advanced training and knowledge instead of duplicated courses.  
3. Articulation - A planned process linking two educational systems to help 
students make a smooth transition from the high school level to the two-year technical 
college level without experiencing delay or duplication of learning. 
4. AutoCAD 2000 - A computer-aided drafting software program.  
5. CAD - Computer-Aided Drafting:  the use of computers and graphics software 
to assist a drafter in preparing a drawing. 
6. Competency - An activity that a person performs in an occupation that is both 
observable and measurable and that forms the basis for competency-based curricula. 
7. Competency-based curriculum - An educational program designed to teach 
occupational skills and knowledge upon which the student is evaluated and graded. 
8. Dual Credit - An arrangement that awards high school students both high 
school and technical school credit for completing a course. 
9. High school - An institution that delivers educational training primarily for 
grades 9-12. 
10. LVEC - Local Vocational Educational Coordinator:  a person who is in charge 
of the School-to-Work program in a school district. 
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11. Technical college - A community college or area vocational/technical center 
that delivers occupational training for grades 13-14. 
12. Time-Shortened Model - A type of articulation that allows students to 
complete their educational program faster by crediting students for work they already 
mastered.  
13. Transcripted Credit - Another name for Dual Credit that is used by MPTC. 
14. WTCS - Wisconsin Technical College System:  an organization of the 16 state 
technical colleges. 
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CHAPTER TWO 
Review of Literature 
Introduction 
 This chapter will discuss the evolution types and key ingredients of articulation 
programs. The topics presented in this chapter are as follows: 
1. Articulation – What is it? 
2. Articulation – Why do it? 
3. Formal Articulation Agreement Process 
4. Wisconsin Articulation Programs 
5. Moraine Park Technical College Articulation Programs 
6. Horicon High School Articulation Programs 
7. Keys to a Successful Articulation Program 
Articulation – What is it? 
 Menacker (1975) defined articulation as “the exchange of information between 
the high school and the university so as to make the lot of the student easier in effecting 
the transition from high school to higher education”.  
A simplified definition of articulation was given by Bushnell (1978) as a “planned 
process linking two or more educational systems to help students make a smooth 
transition from one level of instruction to another without delays or loss of credit”. 
 Articulation is not a new process, but it is starting to become more popular in 
many communities. High schools and technical colleges are becoming aware of the 
educational needs of today’s student. Schools need to refocus their programs so students 
can smoothly move from one level of education to the next, without experiencing delays 
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or duplication of material. In today’s technological society, students cannot afford to 
waste time and money repeating subject matter in a technical school that they have 
already successfully completed in high school (Washington, 1996).  
Articulation – Why do it? 
 Formal articulation agreements legitimize high school to technical college 
transition opportunities for students. Student transition is enhanced when learning in 
grades K-12 is rigorous, engaging and carefully linked to technical school learning 
(Bragg, 1999). Through formal articulation agreements, transition becomes a reality for 
students. A carefully planned and executed program can provide students with 
opportunities for effective and efficient education. The increased relevance of technical 
school programs can help reduce high school dropout rates. Also, the potential exists that 
articulation could encourage many students to continue their education after high school. 
Educational administrators and faculty can gain confidence that the school-to-work 
transition process is feasible. The elimination of unnecessary duplication of program 
content can also benefit the two institutions by being more efficient, thus saving capital 
and labor resources.  
Students and their parents can realize that college-level studies are attainable. 
Articulation agreements provide students with an advantage in college by reducing 
repetition of course content that they have already mastered. Bragg (1999) also comments 
that theoretically, formal articulation agreements can also become the vehicle that draws 
more high school students to technical colleges, because these agreements put into 
writing a well-planned and endorsed course of study showing a pathway to college. 
Program articulation can be a powerful tool in today’s educational systems.    
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Formal Articulation Agreement Process 
 Prior to initiating articulation agreements, it is recommended that the technical 
college have an established philosophy or a set of principles regarding articulation 
agreements (Michigan, 1998). The articulation process may be initiated by either the high 
school or the technical college. Ensuing discussions should involve all appropriate 
individuals responsible for its operation, such as the high school instructor who will be 
doing the teaching, the cooperating instructor from the technical college and the Local 
Vocational Educational Coordinator (LVEC) of the high school.  
 The next step is to align the curriculum. To further understand the meaning of this 
step, the following is a list of items that will help:  1) Exchange detailed course content 
documentation, 2) Compare course content and select required competencies (See 
Appendix A & B), 3) Evaluate content and achievement levels, 4) Agree on curriculum 
modifications needed, 5) Visit a typical lab or classroom in both systems as needed, and 
6) Put the competency-based articulation into writing (Michigan, 1998). Once the 
curriculum has been aligned, the proposed program is refined. A requirement of the 
Technical College System is that the high school instructor must meet specific 
requirements or industry certifications. These include the technical college having on file 
a copy of the high school instructor’s Wisconsin Department of Public Instruction license 
and a complete certification application of the technical college. A coordinator from the 
technical college needs to be appointed to communicate the procedures and distribute 
proposed agreements to all appropriate individuals. When all these steps have been 
completed, documents need to be signed and filed and the teaching may begin (See 
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Appendix D & E). The final step would then be to award the students with their grades 
and credits upon completion of the course.  
Wisconsin Articulation Programs 
 In Wisconsin, a high school student has two ways to receive technical college 
credit. One way is called Advanced Standing, and the other way can be referred to as 
Dual Credit. This study will concentrate on the Dual Credit method.  In a Wisconsin 
articulation agreement, the following steps are followed: 
1. There must be a relationship between high school and technical college courses.  
2. A technical college course can be delivered at the technical college, at the high 
school, or made available to high school students through alternate delivery 
methods. Example of these are distance education, ITV, Internet, etc. (MPTC, 
2001).  
3. The course is set up so that the entire technical college course is taught to high 
school students.  
4. The course must be taught by a technical college teacher, or a high school teacher 
under the WEAC / WFT / DPI / WTCS Memorandum of Understanding (See 
Appendix F).  
5. Students register for the class that they are intending to enroll in (See Appendix G 
& H).  
6. The technical college grading policies and standards are also followed (See 
Appendix I).  
7. Grades are posted on an official technical college transcript tabulated in the 
students’ technical college GPA.  
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8. High school students receive an official technical college transcript with the grade 
and credit(s) recorded upon completion of the course.  
9. The technical college will maintain the students’ transcripts for technical college 
course work, and the technical college credit(s) and grade remain on the students’ 
permanent technical college transcript.  
10. The cost for this program involves a written contractual agreement or fee-
payment arrangement between a high school and a technical college.  
One of the main benefits of a Dual Credit course is that students will receive technical 
college credit upon completion of a course. 
Moraine Park Technical College Articulation Programs 
Moraine Park Technical College (MPTC) has transcripted credit articulation 
agreements with high schools in occupational areas. The enrolled students must meet all 
conditions of the articulation agreement in order to be eligible for both technical college 
and high school credit. A high school instructor with a Wisconsin Technical College 
System (WTCS) Articulation Certification teaches the course at the high school, which is 
equivalent to the technical college course. The high school instructor is required to use 
MPTC’s competencies, performance assessments and grading policies. Grades are 
recorded on the high school transcript. If the students meet all the conditions of the 
transcripted credit articulation agreement, the students:   
1. Earn high school and college credit for completed college courses. 
2. Eliminate duplication of instruction. 
3. Earn credit toward a technical diploma or associate degree while in high school. 
4. Save both time and money. 
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Transcripted credit agreements offered by MPTC are transferable to all schools within the 
Wisconsin Technical College System. Some agreements may transfer to four-year 
universities. MPTC currently offers 30 college courses in the local high schools with over 
2,000 students taking advantage of the program (MPTC, 2001).  
MPTC serves the following school districts: 
Beaver Dam   Horicon  North Fond du Lac 
Berlin    Hustisford  Oakfield 
Campbellsport   Kewaskum  Princeton 
Dodgeland   Laconia  Ripon 
Fond du Lac   Lomira  Slinger 
Green Lake    Markesan   Waupun 
Hartford   Mayville  West Bend 
Horicon High School Articulation Programs 
The Technology Education program at Horicon High School (HHS) has never had 
an articulated course to date. The purpose of this study is to develop an articulation 
agreement for the Technical Drafting course. HHS does, however, have a history of 
articulation agreements with MPTC. As an example, the Business Education program has 
had two courses articulated since 1994. These two courses are Computer Concepts and 
Computer Literacy. Hopefully, with the advent of the Technical Drafting course 
becoming articulated, more courses at HHS will follow suite. 
HHS has an agreement with MPTC to waive any registration or course fees. HHS 
does, nonetheless, have the responsibility of supplying students with the needed software 
and textbooks that are associated with an articulated course.  
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Keys to a Successful Articulation Program 
 Like any program, success requires effort. Catharine Warmbrod (1987) combined 
the following ten principles for articulation that were obtained from a variety of 
successful articulation programs.  
1. Provide leadership and commitment from the top. 
Articulation programs must receive strong support and commitment from the 
administration. Articulation will not be achieved without the dedication of people 
in leadership positions (Bushnell, 1978). 
2. Involve faculty early. 
For faculty to accept a new program, they must be involved from the beginning. 
Early involvement by both faculties will help to ensure the program will be 
accepted and successful. Administrators can lay the groundwork, but it’s the 
instructors who perform the articulation (Bushnell, 1978).  
3. Build relationships based on respect and trust. 
Both institutions need to join their efforts and break down any barriers that 
separate them. The lack of working together produces the lack of trust between 
institutions. It is essential that key people in each organization build a trusting 
relationship with their counterparts (Warmbrod & Long, 1986). 
4. Ensure that all parties benefit. 
Both participating institutions must shoulder the responsibility for the success of 
the program and at the same time both should share in the benefits of that effort. 
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5. Put agreements in writing. 
Each institution needs to know their role in the articulation process. Putting 
agreements in writing helps to ensure policies will not change due to the passage 
of time or changes in personnel. 
6. Communicate, communicate and communicate. 
Once the program is established, the way to keep the program running smoothly is 
to keep the lines of communication open. 
7. Start small and build. 
With each new program comes change and with each change comes the 
reluctance to change. For change to occur, first there has to be a willingness to 
want to change. Select a program where faculty members have demonstrated an 
openness to change and can see the benefits to the students and the program 
(Warmbrod & Long, 1986). 
8. Make someone responsible. 
Someone should be assigned the responsibility for the articulation project. This 
person’s main responsibility is to ensure that the program benefits all parties 
involved. 
9. Build competency-based curricula. 
Competency-based instruction helps instructors at both institutions match up 
educational experiences. It also helps students to see what skills they have 
developed and what skills they may need to develop. 
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10. Focus on goals, not turf. 
The key to a successful articulation program is having both institutions focusing 
in on the same goals. Agreement should be reached on priorities for action so the 
goals of the institutions are achievable (Parnell, 1985). 
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CHAPTER THREE 
Methodology 
Introduction 
 This chapter will describe the process through which the study was conducted. A 
description of the subjects will be presented, and the data collection and analysis 
procedures will be discussed. Included in this chapter are some of the limitations dealing 
with the methodology of this study. 
Description of Subjects 
 Subjects for this study were the two course curricula from the two different 
institutions. The curriculum from Horicon High School (HHS) that was used for this 
study was from its Technical Drafting course. The Moraine Park Technical College 
(MPTC) comparable curriculum was from its AutoCAD course. These two course 
curricula were chosen because they were most similar to each other and would therefore 
have a better chance of being articulated more so than any other course in the drafting 
area at HHS. 
Collection of Data  
The Review of Literature indicated the steps needed to be taken in order to get an 
articulation agreement formulated. One of the most important steps was to compare the 
two course curricula. This was accomplished when the cooperating instructor from 
MPTC made his initial visit to HHS and discussed the terms of the articulation 
agreement. From the curricula, the list of competencies from both courses was gathered 
and compared using the Curriculum Chart as a tool (See Appendix C). Course software, 
textbooks, and the lab setting were many of the issues that were addressed. It became 
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apparent that HHS had the proper software needed for the course - AutoCAD 2000. 
Textbooks that MPTC used, however, were not the same as the textbooks that HHS used. 
One of two things needed to be changed. The instructor at HHS either needed to get the 
same books or needed to align the existing books with the curriculum. Getting new books 
was the solution the instructor at HHS decided to take, since the new books were much 
easier for the students to follow and were more practical to teach from.  
HHS’s drafting lab was arranged in a way that was very suitable for the learning 
process, so the classroom structure was not a concern that would hinder the articulation 
agreement process. 
Analysis of Data 
The AutoCAD course at MPTC was broken down into a list of 10 competencies. 
1. Create Simple Drawings 
2. Make Drawings Precise 
3. Organize and Setup Drawings 
4. Create Complex Objects 
5. Utilize Efficient Construction Techniques 
6. Manage Complex Drawings 
7. Annotate Drawings 
8. Dimension Drawings 
9. Prepare Drawings to Plot 
10. Complete Drawing Projects   
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 HHS compared the course goals from its Technical Drafting course with the list from 
MPTC to see if all required competencies would be met.  
1. Become familiar with drafting as a form of communication. 
2. Learn machine drawing. 
3. Learn print interpretation. 
4. Be introduced to computer-aided drafting and design (CADD). 
5. Be introduced to mechanisms. 
6. Be introduced to geometric dimensioning and tolerancing. 
7. Be introduced to product design problems. 
8. Be introduced to structural design problems. 
9. Learn to develop a logical approach to solving drafting problems. 
10. Identify possible solutions. 
11. Develop basic skills in proper drafting techniques. 
12. Learn related information and drawing applications used in the machine trades, 
engineering and other related occupational fields. 
13. Learn to make drawings using a computer-aided system (CAD). 
14. Study drawing techniques in the areas of fasteners, gears and gear trains, cams, 
pattern development, working and assembling drawings. 
15. Be able to recall technical drafting terminology on written tests. 
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Limitations of Methodology 
 A core limitation of the method used to compare the courses involved curriculum 
structures differing between HHH and MPTC.  The secondary curriculum was organized 
around course goals and objective whereas MPTC curricula is organized around 
competencies. Calibration of the two is required to make certain that the intended 
outcomes are equal. This calibration process requires good judgment on the part of the 
individuals involved in the comparative analysis.  
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CHAPTER FOUR 
Results 
Introduction 
 This chapter will include a discussion of the results of the study. Each 
competency from the Moraine Park Technical College (MPTC) AutoCAD course was 
studied to see if it could be taught at Horicon High School (HHS). Furthermore, each 
objective was also studied. This chapter will then conclude with some recommendations 
for further research. 
Discussion 
The instructor at HHS was already teaching all of the competencies that MPTC 
required of its students in their AutoCAD course. The main focus was to align the course 
goals from HHS with that of the competencies from MPTC. HHS’s curriculum students 
creating simple drawings, making drawings precise, organizing and setting up drawings, 
creating complex objects, utilizing efficient construction techniques, managing complex 
drawings, annotating drawings, dimensioning drawings, preparing drawings to plot, and 
completing drawing projects. The one competency that could not be aligned with any of 
the course goals from HHS was competency number nine; preparing drawings to plot 
(See Appendix B). Students at HHS were preparing drawings to plot even though the 
course description did not have that listed as a course goal. Therefore, the only difference 
was that the textbooks being used were different.  
The comparison and calibration involved applying Bloom’s Taxonomy (Bloom, 
2002) to the HHS course goals and the MPTC course competencies. The results 
demonstrated that HHS students in the Technical Drafting course were doing much of the 
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same work that the MPTC students were doing in the AutoCAD course. Thus, the two 
courses matched up with one another and could be articulated.  
Analysis of Objective One 
The following tables illustrate the analysis process utilized in the process of 
calibrating HHS course goals with the MPTC competencies. Adjustments were then 
recommended to meet the competencies. 
Table One 
Institution Outcome/Artifact Bloom’s Level 
MPTC 
Competency #1 
Create simple drawings Synthesis 
HHS  
Course Goal(s) 
Learn to make drawings using a 
computer-aided system (CAD) 
Comprehension 
Required 
modification to 
facilitate 
articulation 
Utilizing AutoCAD 2000, the 
student will create simple 
drawings. 
Synthesis 
 
Table Two 
Institution Outcome/Artifact Bloom’s Level 
MPTC 
Competency #2 
Make drawings precise Application 
HHS  
Course Goal(s) 
Be introduced to geometric 
dimensioning and tolerancing 
Comprehension 
Required 
modification to 
facilitate 
articulation 
The student will make drawings 
precise using geometric 
dimensioning and tolerancing. 
Application 
 
 23 
Table Three 
Institution Outcome/Artifact Bloom’s Level 
MPTC 
Competency #3 
Organize and set up drawings Synthesis 
HHS  
Course Goal(s) 
Be introduced to computer-aided 
drafting and design (CADD) 
 
Comprehension 
Required 
modification to 
facilitate 
articulation 
Utilizing AutoCAD 2000, the 
student will organize and set up 
drawings. 
Synthesis 
 
Table Four 
Institution Outcome/Artifact Bloom’s Level 
MPTC 
Competency #4 
Create complex drawings Synthesis 
HHS  
Course Goal(s) 
Learn machine drawing 
 
Comprehension 
Required 
modification to 
facilitate 
articulation 
Utilizing AutoCAD 2000, the 
student will learn to create 
complex machine drawings. 
Synthesis 
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 Table Five 
Institution Outcome/Artifact Bloom’s Level 
MPTC 
Competency #5 
Utilize efficient construction 
techniques 
Application 
HHS  
Course Goal(s) 
Develop basic skills in proper 
drafting techniques 
 
Synthesis 
Required 
modification to 
facilitate 
articulation 
Utilizing AutoCAD 2000, the 
student will apply efficient 
construction techniques. 
Application 
 
Table Six 
Institution Outcome/Artifact Bloom’s Level 
MPTC 
Competency #6 
Manage complex drawings. Synthesis 
HHS  
Course Goal(s) 
Learn machine drawing 
Learn to develop a logical 
approach to solving drafting 
problems 
Comprehension 
Comprehension 
Required 
modification to 
facilitate 
articulation 
The student will manage complex 
drawings by developing a logical 
approach to solving drafting 
problems. 
Synthesis 
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 Table Seven 
Institution Outcome/Artifact Bloom’s Level 
MPTC 
Competency #7 
Annotate drawings Application 
HHS  
Course Goal(s) 
Learn related information and 
drawing applications used in 
related fields 
Comprehension 
Required 
modification to 
facilitate 
articulation 
Utilizing AutoCAD 2000, the 
student will annotate drawings. 
Application 
 
Table Eight 
Institution Outcome/Artifact Bloom’s Level 
MPTC 
Competency #8 
Dimension drawings Application 
HHS  
Course Goal(s) 
Be introduced to geometric 
dimensioning and tolerancing 
 
Comprehension 
Required 
modification to 
facilitate 
articulation 
Utilizing AutoCAD 2000, the 
student will dimension drawings. 
Application 
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 Table Nine 
Institution Outcome/Artifact Bloom’s Level 
MPTC 
Competency #9 
Prepare drawings to plot Application 
HHS  
Course Goal(s) 
 
 
 
Required 
modification to 
facilitate 
articulation 
The student will prepare drawings 
to plot. 
Application 
 
Table Ten 
Institution Outcome/Artifact Bloom’s Level 
MPTC 
Competency #10 
Complete drawing projects Synthesis 
HHS  
Course Goal(s) 
Learn to develop a logical 
approach to solving drafting 
problems 
Identify possible solutions 
Comprehension 
Knowledge 
Required 
modification to 
facilitate 
articulation 
Utilizing AutoCAD 2000, the 
student will complete drawing 
projects 
Synthesis 
 
It was determined that the Technical Drafting course within the HHS Technology 
Education program needed some alignment to ethically match the intended competencies 
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required of  MPTC’s AutoCAD course within the Drafting program. The required 
modifications can be viewed in each of the tables.. 
Analysis of Objective Two 
Both institutions determined that the course competencies and course software 
were similar (See Appendix C). Also, the classroom set up at HHS was comparable to 
that of MPTC’s. HHS had a drafting lab with 24 computers, a projection screen hooked 
up to a computer, two printers and a plotter. The one change that needed to take place 
was the course textbook that HHS offered. That decision was left up to the instructor 
teaching the course at HHS. The instructor decided to purchase the same textbooks that 
MPTC used in its AutoCAD course. 
Analysis of Objective Three 
An articulation agreement between HHS and MPTC in a drafting course was 
established. All students in the Technical Drafting course at HHS enrolled in the 
AutoCAD course at MPTC. Those students that completed the required competencies 
received both a grade and the proper number of credits for the high school course and the 
technical school course. The students received a grade that was based on the number of 
competencies completed and the level of achievement of those competencies. The 
AutoCAD course was a three-credit course. 
Analysis of Objective Four 
An articulation template for the Technology Education program at HHS was 
established. Although each articulated course that MPTC offers was coordinated a little 
differently through each particular department, each course followed the same general 
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articulation process. This process was explained in this study, and may serve as an 
articulation template for any course in the Technology Education program at HHS. 
Recommendations  
It is the goal of the instructor at HHS to get more courses in the Technology 
Education program articulated with MPTC. Two more courses, Beginning PhotoShop 
and Welding, are excellent candidates for an articulation agreement to occur if the same 
process is followed. It is also a hope that HHS students see and experience the benefits of 
an articulation agreement, and take advantage of the credits that they earn. 
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CHAPTER FIVE 
Summary, Conclusions and Recommendations 
Summary 
 The purpose of this study was to determine the feasibility of Horicon High School 
(HHS) articulating its Technical Drafting course with a comparable course at Moraine 
Park Technical College (MPTC). This study compared the curriculum of the Technical 
Drafting course at HHS with the curriculum of the AutoCAD course at MPTC. Also, this 
study was designed to serve as an articulation template for other courses in the 
Technology Education Program at HHS.  
 The two course curriculums were collected and the course goals from HHS and 
the course competencies from MPTC were compared to see how well they aligned. 
Modifications were made by HHS to purchase the proper textbooks for the course. 
 An agreement was entered into by the two institutions for an articulation process 
to occur (See Appendix J). The course was a success because many of the students at 
HHS experienced an articulated course agreement. Some of the students are taking full 
advantage of the articulating process by enrolling with MPTC after high school. Also, an 
articulation template was formed for future use with courses in the Technology Education 
program at HHS. 
Conclusions 
 It was the opinion of this researcher that articulating this drafting course between 
HHS and MPTC was feasible. The two courses were similar, and with just a few minor 
curriculum modifications on the part of HHS, the articulation process was a success. It is 
also noted that all parties involved benefited from this articulation agreement. MPTC will 
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by having better prepared students. HHS benefits through the increased number of 
students enrolled in the Technical Drafting course. However, the main beneficiaries are 
the students. By taking a technical college course during high school, they will save both 
time and money. 
Recommendations 
1. It is the recommendation of this researcher that more high schools look into the 
articulation process. An articulation agreement between a high school and a 
technical college provides an excellent partnership. If a high school course is 
similar to that of a technical college course, then the course should be considered 
for an articulation agreement. Many high schools are doing this already because 
course articulation is a great way for students to transition from high school to the 
next level of education. The benefits of an articulation agreement that were 
discovered far exceeded the expectations that this researcher had before starting 
this study. For example, a higher level of instruction was available to the high 
school students and a great partnership with the technical college was formed.  
2. It is recommended that in an articulation agreement, the high school instructor be 
allowed to teach a similar class at the technical college. This would enable the 
high school instructor to get a better feel for the overall articulation process 
working at both institutions of learning. 
3. It is also recommended that the Curriculum Chart that was used in this study serve 
as a possible tool for anyone looking to articulate a high school course with a 
technical college course.  
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4. The last recommendation of this research and researcher is to do a follow up 
study. A future study should be performed to focus on student technical college 
degree completion via high school articulation with that technical college. The 
study could look at the number of students that took advantage of the articulation 
process and how they compared to those technical college students who did not 
partake in a formal articulation agreement.  
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TECHNICAL DRAFTING (CAD)     ½ credit Semester 1 Elective:  10,11,12 
          Mr. Jobst 
 
Prerequisites:  Exploring Technology Systems or consent of instructor 
 
Drafting is a separate language and a basic knowledge of drafting is fundamental to many careers. This 
semester course will assist students in becoming familiar with drafting as a form of communication. Along 
with related text information, some areas to be covered include:  machine drawing, print interpretation, an 
introduction to computer-aided drafting and design (CADD), mechanisms, geometric dimensioning and 
tolerancing, product design problems, and structural design problems. Students will learn to develop a 
logical approach to solving drafting problems, identify possible solutions and develop basic skills in proper 
drafting techniques. 
 
The student will: 
1. Learn related information and drawing applications used in the machine trades, engineering and 
other related occupational fields. 
2. Learn to make drawings using a computer-aided system. (CAD) 
3. Be able to interpret prints. 
4. Study drawing techniques in the areas of fasteners, gears and gear trains, cams, pattern 
development, working and assembling drawings. 
5. Be able to recall technical drafting terminology on written tests. 
Appendix A
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.
.Computer Aided Drafting AutoCAD
Course Outcome 
Basic 
DISTRICT: 
DEVELOPER: 
Moraine Park Technical College
Al Hanisch 
Computer Aided Drafting: AutoCAD - Basic 
606-176 
COURSE TITLE: 
COURSE NUMBER: 
HOURS OF INSTRUCTION: 72 Total
16 Week Semester 
Laboratory Per Week -2
Presentation Per Week - 2
6 Week Semester 
Laboratory Per Week -6 
Presentation Per Week - 5 
COURSE DESCRIPTION: 
Introduces the student to computer aided drafting (CAD) and the commands necessary
to create a complete mechanical drawing using the latest AutoCAD 2D software - 
AutoCAD 2000. Skills that are learned include drawing setup and organization, 
drawing and editing objects, creating complex shapes, dimensioning, using text, display
and layer control, using symbols, efficient drawing techniques, and plotting. Additional 
topics allow students to complete drawings appropriate to their majors; i.e. electrical, 
electronics, mechanical. 
COURSE OBJECTIVES: 
1. Construct two dimensional drawings on the computer aided drafting system (CAD) 
 using AutoCAD 2000 software. 
Develop and demonstrate professionalism during completion of assigned projects in
the CAD laboratory environment. 
2 
PREREQUISITES: 
Drafting or blueprint reading course and computer experience would be helpful but, 
not required. 
REQUIRED TEXTBOOK: 
Basic, T. Shumaker, D. Madsen, Goodheart-Wilcox AutoCAD And Its Applications - 
Co., Tinley Park, Illinois, 2000. 
Zip Drive Diskette, IBM CompatibleREQUIRED SUPPLIES: 
Appendix B 
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 Course Outcome  
REFERENCE BOOKS: 
AutoCAD User's Guide and Command Reference (available in laboratory). 
COURSE EVALUATION PLAN: 
The student's grade for the course will be determined on their ability to utilize AutoCAD
software to complete the assigned exercises and drawings, and their performance in 
the core ability category. The core abilities being evaluated as demonstrated in class 
are: (1) Working productively, and (2) Acting responsibly (includes attendance). 
90%-
10% 
Drawings
- Core Abilities
Grading Components: 
Eligibility Requirements: A - 1 0 Drawings plus all assigned exercises and drawings
B - 8 Drawings plus all assigned exercises and drawings
C - 6 Drawings plus all assigned exercises and drawings
Incomplete, if less than the requirements for grade C- I 
Notes: The requirements listed above establish the quantity of drawings required to 
 be eligible for consideration for a specific grade level. The guality level must
 be at least as high as the grade quantity level to achieve a desired grade. 
 All drawings required for evaluation must be completed. 
Students will be offered a choice from a group of required drawings. 
Required drawings are identified 0 in the assignments summary. 
Drawings will be evaluated using the following criteria: 
 (1) Completeness, (2) Accuracy, (3) Quality, and (4) Dimensioning. 
DRAWINGS
% Correct Grade
A
A-
13+
100-95 
94-90 
89-85 
84-80 
79-75 
74-70 
GRADING SCALE: 
B
13-
C+
69-65 
64-60 
59-55 
54-50 
49-below
C
C-
D+
D
F
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 Course Outcome  
ATTENDANCE: 
''Good attendance not only promotes good scholarship but, is interpreted by employers
as an indication of how reliable a person will be in future employment as well''. You will
be expected to be there whenever the class meets and for the entire duration. All 
absences will be recorded and become part of your permanent record. 
COMPETENCY LIST: 
1 . 
2. 
3. 
Create Simple Drawings 
Make Drawings Precise 
Organize and Setup Drawings 
4. Create Complex Objects 
5. 
6. 
7. 
8. 
Utilize Efficient Construction Techniques
Manage Complex Drawings 
Annotate Drawings 
Dimension Drawings 
9. Prepare Drawings to Plot 
1 0. Complete Drawing Projects 
CURRICULUM CHART 
 
Moraine Park Technical College – AutoCAD course competencies 
  13     Create simple drawings      
  6        Make drawings precise 
  4       Organize and set up drawings 
  2       Create complex drawings 
  11     Utilize efficient construction techniques 
  2,9    Manage complex drawings 
  12     Annotate drawings 
  6       Dimension drawings 
           Prepare drawings to plot 
  9,10  Complete drawing projects 
 
Horicon High School – Technical Drafting course goals 
1. Become familiar with drafting as a form of communication 
2. Learn machine drawing 
3. Learn print interpretation 
4. Be introduced to computer-aided drafting and design (CADD) 
5. Be introduced to mechanisms 
6. Be introduced to geometric dimensioning and tolerancing 
7. Be introduced to product design problems 
8. Be introduced to structural design problems 
9. Learn to develop a logical approach to solving drafting problems 
10. Identify possible solutions 
11. Develop basic skills in proper drafting techniques 
12. Learn related information and drawing applications used in related fields 
13. Learn to make drawings using a computer-aided system (CAD) 
14. Study drawing techniques 
15. Be able to recall technical drafting technology on written tests 
Appendix C 
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 F 
 Moraine Park Instructor\High School Instructor Dialogue
Session
L 
Course Considered:       High School:       
 Competencies 
 Performance Standards 
 Learning Activities 
 Performance Assessment Measures
 Issue Agreement  No Longer Considering 
            
            
DateMoraine Park Instructor Signature: 
DateHigh School Instructor Signature: 
Comments:
Moraine Park Grading Policies
Comments: 
Performance Based Education
Comments:
Course Content:
Moraine Park Instructor and High School Instructor have discussed the following topics:
Semester of Implementation: 
* This completed form must be on file in the Tech Prep office before an agreement can be 
issued 
Appendix D 
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 MORAINE PARK TECHNICAL COLLEGE
 
Tech 
Technical College Credit 
Moraine Park Technical 
C ll
an
d
      High 
S h l      
Background
            
This agreement is to provide qualified secondary students an opportunity to take selected Moraine Park Technical College 
courses for 
t d dit hil l f i i d hi h h l it / dit
to
Moraine Park Technical College Course Title~       
High School Course Title:       
The terms of this agreement will be in effect for a period 
f
The Technical College Credit course covered by this 
A
            
Signature of High School 
I t t
            
            
Signature of WEAC/WFT 
R
            
            
DatSignature of School-to-Work 
C di t
DatSignature of MPFT 
R
Dat
DatSignature of Moraine Park Technical 
College 
Di i i D
Dat
The Moraine Park Technical College division agrees 
A. Provide competency and performances-based curriculum materials for the course covered by this 
AB. Assure quality and currency of the 
i lC. Assure that course competencies and performance standards are the same in the course taught in the high 
h l hin the course taught at Moraine 
P kD. Provide instructor in-service and on-going instructional support for those teaching the Technical College 
C di
The high school instructor 
A. Offer Moraine Park Technical College course using Moraine Park curriculum, materials, and performance 
standards. 
B. Follow Moraine Park Technical College registration and grading policies. 
C. Provide data necessary to determine WTCS certifiability. 
D. Maintain Wisconsin DPI certification and WTCS certification. 
E W k i ti ith M i P k t h
Moraine Park Technical College High School 
Part 
Articles of Agreement
Both Part I and Part 11 of this Agreement must be signed by the appropriate persons for this Agreement 
b lid
Appendix E 
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 MORAINE PARK TECHNICAL COLLEGE 
 
Tech 
Technical College Credit 
Part 
11Articles of Agreement
High School and Moraine Park Technical College 
Prerequisites 
Moraine Park Technical College agrees 
t
A. Enroll qualified high school students in the Moraine Park course identified in this 
A tB. Pay WTCS certified high school instructor a stipend for each Technical College Credit course 
t htC. Reimburse school district for instructional costs incurred by the high school for the Technical College 
C ditThis reimbursement shall not exceed the total amount of tuitions and fees collected by Moraine Park for 
ll d t d tunless otherwise 
ti t dD. Manage WTCS teacher certification files for those selected to teach the Moraine Park 
E. Process registration materials, maintain student records, grade reports, and issue 
t i tF. Assist the high school in making Technical College Credit information available to students and 
parents. 
The high school agrees to: 
A. Ensure that teacher(s) identified in this Agreement is/are scheduled to teach the course identified in this 
A tB. Provide data on instructor's professional development/technical update activities in order to 
i t i WTCScertification
C. Assume costs for student textbooks, materials, and/or competency-based 
d l b kD. Provide facilities and resources for 
i t tiE. Inform high school students about Technical College Credit 
F. Identify students for Technical College Credit 
G. Provide counseling services for students enrolled in or seeking enrollment in Technical College Credit 
courses. 
H. Observe enrollment maximums for this course consistent with those at Moraine Park Technical 
College. 
ll d i T h i l C ll1 R i b M i P k f t iti d t i l f f t d tK. Participate in the development of related Tech Prep Partnership 
ti itiL. Provide career development instruction and guidance to support students in making informed 
career choices. 
M. Meet High School and Moraine Park Technical College course prerequisites.
If the high school or Moraine Park Technical College determines that the terms outlined in this Technical College Credit 
Agreement 
b h b d l d d f f f h
High School 
            
Signature of High School Principal Date
Moraine Park Technical College 
            
DateSignature of Vice President, Academic Affairs 
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 MEMORANDUM OF UNDERSTANDING
 
 
WTCS CERTIFICATION OPTION - 
K-12 DISTRICT SECONDARY INSTRUCTORS
THIS MEMORANDUM OF UNDERSTANDING is entered by and between the Wisconsin Technical
College System Board [hereinafter, 'WTCS"I, the Wisconsin Department of Public Instruction 
(hereinafter, "DPI"], the Wisconsin Education Association Council [hereinafter, ''WEAC''], and the 
Wisconsin Federation of Teachers [hereinafter, '`WFTj to eff ect WTCS certification, as provided in 
Chapter WTCS 3.03(9)(b), Wis. Admin. Code, for K-1 2 secondary school teachers who provide 
introductory level technical college occupational or occupational-related course instruction in K-12 
district secondary schools. 
The parties enter this Memorandum of Understanding to-build a skill-enhanced curriculum model for
secondary students enrolled in courses at the high school level who would benefit by the availability of
postsecondary courses. The parties Acknowledge that the workforce demands of the 1990s and the
21 s' Century require skill-enhanced secondary students and skill-enhanced postsecondary students.
THEREFORE, PURSUANT TO CHAPTER WTCS 3.03 (9)(b), Wis. Admin. Code, it is understood that
WTCS certification shall be extended to K-1 2- secondary school instructors under the following 
terms: 
The instructor requesting certification is certified by DPI and is employed as a secondary
school instructor by a K-1 2 district. 
 The instructor requesting certification teaches a technical college introductory level 
.occupational or occupational-related course to high school students. The memorandum 
 does not provide certification for teachers of courses that meet the general education 15
 credit block program requirement in communications, social and behavioral science. 
The curriculum of the introductory level course is articulated between the technical college
instructor and the K-12 secondary instructor who provides the specific instruction for which
certification is requested and the two have mutually agreed to the required course content.
The introductory level course for which certification is granted is provided to secondary
school students who have demonstrated mastery of prerequisite competencies to the 
technical college course. 
* Articulation agreements developed between a technical college and a K-12 district shall be
authorized by the following signatures:
• Discipline-specific secondary school and technical college instructors who have agreed
as to course content; and
Technical college and secondary school administration; and 
WEAC and WFT representatives as collective bargaining agents for district personnel.
(PAGE 2 CONTINUES THIS AGREEMENT]
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MEMORANDUM OF'UNDER STAN DING 
WTCS CERTIFICATION FOR K-12 INSTRUCTORS 
PAGE 2 OF 2 
IT IS FURTHER UNDERSTOOD BY THE PARTIES that the following shall apply to certification 
conferred under this. agreement: 
The introductory level technical college occupational or occupational-related course 
provided at the high school will earn technical college credit. 
Certif ication will be granted for an academic year, or portion thereof, and may be renewed,
The impact of this agreement will be reviewed prior to its renewal. The structure of review
will be designed by representatives from the Wisconsin Technical College System Board, 
the Department of Public Instruction, Wisconsin Education Association Council, and 
Wisconsin Federation of Teachers. 
The Memorandum of Understanding will terminate July 1, 2003, unless formally extended
by the parties. 
THIS MEMORANDUM OF UNDERSTANDING effectuates the provisions of Ch. WTCS 3.03(9)(b), 
Wis. Admin. Code, governing ''Certif ication of Nondistrict Educational Staff." Any provision within this
Memorandum of Understanding which is found to conflict with existing state or federal law shall be 
void. 
el''''''Z
Authorized WTCS Signature 
~ 
411 \
  
 I/(--- ,
~/Auihor-ized WFT Si~/naturj,''
,
I
'/ I
V
/. 
-i-
--L~e-_ 3&1C)
d(Date) 
/7,4,4
Ithorized DPI Signature
    
I (Dab~ 
0Vy V-1- 
2 12 S /-,-~,
(Date)
 
 
3 J~' 0 
D11,-~-~,::2-''-~ ~,-~-~-'
(Date)AC Signatur A ~ ,4-"-,,--,4 
! 
I I
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Moraine Park Technical College
School-to-Work Office 
 
 
Technical College Credit
COURSE REGISTRATION
(Please refer to the '''Sample" form that is attached to your registration 
forms) 
Enclosed you will find registration forms for your students to complete. Please have your students fill out their
registration forms completely. It is absolutely imperative that ALL highlighted sections be completed on their
forms.- This information is used for tracking and reporting purposes within our college. 
The highlighted sections that need to be completed include the following:
Social Security Number 
Last Name, First Name & Middle Name
Permanent Home Address (house number, street, city, state and zip)
• Area Code & Home Phone Number
Date of Birth 
Gender 
• Highest Grade Completed (please make sure this is the highest grade they have completed 
• Signature & Date 
• Course Title 
• Course Number (found on the enclosed course listing - your name will be highlighted) 
Please Note: 
In addition to tracking and reporting purposes, the information provided in the sections mentioned above is
used for a mailing that is sent to the parents of your tech prep students. For that reason, any registration 
forms that do not have all the highlighted sections filled in will be returned to your high school for
completion. 
STEPS FOR STUDENT REGISTRATION 
1. Have student complete registration form 
2. Only one course per registration form (even if it is an integrated course)
3. Have student sign registration form
4. Have student retain yellow copy for his/her records
5. Rubber band each section separately
6. Return registration forms to Jennifer Komp before deadline.
Registration forms must be returned to the School-to-Work Office
no later than  
Appendix G
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MORAINE PARK 
TECH NI CAL COLLEGE 
 Fond du Lac 
 West Bend 
 Beaver Dam 
 Other Center 
 Fall Semester 
 Spring Semester 
 Summer 
CHECK CAMPUS AND SEMESTER
      
 
Registration Form
Please read information on back of yellow copy.PLEASE PRINT 1 Returning students complete only changes in Section 2. Location
 
      Social Security Number
FirstLast Name 
      Student Identification Number
Prior NameMiddle
 
           
       -    -
       
.
   .
       -    I
       
-
 I  -
       -    -
       -    -
       - -   
-
       -    -
       .    
       -    
 Complete one course 
 Complete a series of courses - Instructional/Occupational Area 
 Complete a program or certificate - Progr r Cert te Name am o   ifica   
 1. Male 
 2. Female  Yes  No 
         
 
      
 
      
 
            City  Village  Township 
                              Business Phone       
 1. Single 
 2. Married 
 3. Single Parent* 
 4. Displaced Hornemaker*  1. No  2. Yes Date       Attended Moraine Park Campus or Center before?       
 Full-time (12 credits)  Part-time (less than 12 credits)  Day  Evening 
      
      
            
-
 
      
Employer       
 1. Yes  2. No 
      
 3. Black, Non-Hispanic 
 4. Hispanic (Spanish, Latin)  1. American Indian or Alaskan Native  Economically Disadvantaged* 
 2. Asian American or Pacific Islander  5. White, Non-Hispanic  Limited English 
 
      
 
      
 
 
 
      
 
      
 
      
 GED/HSED 
Year Completed       
 Check  VISA  MasterCard Credit Card Number: 
      
                                           
   
/ / 
/ /
Permanent Home Address City State Zip Area Code Home Phone Legal Residence
County of
Local Address (if different) City State Zip Area Code of
, Resident of which high school district?
Date of Birth 
Currently Enrolling Resident of which Wisconsin Technical CollegeSystem district? 
E-Mail Address
My goal is to: (Please check only one) 
- - - . ____
Anticipated completion date (MMNY) / 
- -
2 
Claim age 62 or older exemption? U.S. Citizen? Occupation
Work status as defined on back of form. (Please indicate)
This Information Racial Heritage: Disadvantaged:
Is Required For 
Federal Statistics 
Name of High School Attended City State Graduated 
Month Year 
Circle Highest Grade Completed
 6 7 8 9 10  1 1
12 13 14 15 16 17
18 19 20 
Name of Last School Attended Since High School City State
Fees Paid By: Check One ---- - ---- - ---- - ---- Exp. Date:
I certify that the information on this form 
is true and complete to the best of my 
knowledge. 
Date:
3 SIGNATURE- 
4 COURSE REGISTRATION
Intent Start No. Program Course Number Course
Class Title Pay Code Date Cred. Exempt 9 Digits Fees
I--
--
A DO NOT WRITE BELOW THIS LINE A
• See definition on back of form. 
6/01-Form\Reg.Office\RegForml.p65 
 WHITE - Registration, PINK - Registration Center Copy, YELLOW - Student Copy 
An Equal Opportunity Employer/Educator Functioning Under An Affirmative Action Plan 
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 School-to-Work Office 
 
 
 
 
 Technical College Credit
GRADING POLICIES
 
 
 
 
 Please refer to this  
 
The following is a brief summary of Moraine Park Technical College's grading policy. 
documentation when completing your Technical College Credit grade reports. 
 
 
 
 
 
 
You may notice some differences between the way in which we assign grades and the way your high school does.
We do not use letter grades of D or Students who receive D's or F's on their high school records for a Technical 
College Credit course should be assigned a grade of No Credit, noted as NC on the MPTC grade report. Moraine
Park grade reports cannot show any plusses or minuses. 
 
 
 
 
 
 
 
 
Please remember that for Moraine Park credit, no grades below a C for any assignment may be averaged into the 
grade, To earn credit, students must achieve a minimum of C level work on all competencies. In other words, an
A and an F do not equal a C. Our policy is to allow students who do not receive C level performance on a given
assignment or competency to repeat and re-submit that work until a C is achieved. Most teachers include a penalty
for students who have to repeat an assignment or test. For example, they may say that students who repeat
assignments for this purpose may earn no higher than a C grade on that assignment. 
 
 
 
 
 
 
 
 
 
 
 
Moraine Park will not accept C- grades for credit because they represent performance at lower than the C level. 
Withdrawals --VERY IMPORTANT-
High school C-'s should be recorded as N/C's on MPTC reports. You may record s and below on high school
records. This means that a student could pass a Technical College Credit course earning high school credit, but fail 
to earn MPTC credit, There is no limit on the number of tech prep classes a student can take or tech prep credits
they can earn. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
If you feel that a student's performance in a Moraine Park course indicates little chance of meeting MPTC criteria 
NQ or an Incomplete (1). Add/Drop forms are enclosed in your registration packet. Withdrawals that arrive
Afterjanuary 12 - 
All Technical College Credit course withdrawals MUST be received at Moraine Park's School-to-Work Office by no
later than Friday, January 12, 2001, After that date, students must be given a 1,ner grade (A, B, Q, a No Credit
for earning credit, you may wish to recommend that the student withdraw from the Moraine Park course (while
remaining enrolled in your high school course). Withdrawals are recorded as W's on the grade report and
transcript. They are not calculated into the grade point average. Students are permitted to withdraw from course
ttteup to the time that 80% of the class has been completed. After 80% of the course hours have been c"m 
no withdrawals are ermitted. 
 
 
 
 
         
* * 
NOTE: If a student receives a No Credit (NIQ for a class, this may 
 jeopardize future financial aid status. Please explain this to your 
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 MORAINE PARK TECHNICAL COLLEGE
Tech Prep 
Technical College Credit Agreement 
 
Moraine Park Technical 
College 
an
d+6p,-!Lr)rj 
High 
School 
Backgrou
nd 
This agreement is to provide qualified secondary students an opportunity to take selected Moraine Park Technical College 
courses for post-secondary credit while also earning required high school units/credits. 
The terms of th-is agreement will be in effect for a period ftom: ,4uq  ni        to             to 2- 
0                                                      - 
The Technical College Credit course covered by this Agreement: 
- c@6 @l+d 
Moraine Park Technical College Course Title:...Au        C- 
High School Course Title:          - Both Part I and Part 11 of this Agreement must be signed by the appropriate persons 
for this Agreement to be valid. 
Part I 
Articles of 
Agreement
The Moraine Park Technical College division agrees to:
A.  Provide competency and perf@nnance-based curriculum materials for the course covered by 
this Agreement. 
B.  Assure quality and currency of the curriculum. 
C.  Assure that course competencies and performance standards are the same in the course 
taught in,the high school as those in the course taught at Moraine Park. 
D.  Provide instructor in-service and on-going instructional support for those teaching the 
Technical College Credit course. he high school instruc or agr es to: 
A.  Offer Moraine Park Technical College course using Moraine Park curriculum, materials, 
and performance standards. B.  Follow Moraine Park Technical College registration and 
grading policies. 
C.  Provide data necessary to determine WTCS certifiability. 
D.  Maintain Wisconsin DPI certification and WTCS certification. 
E.  Work in cooperation with Moraine Park peer teacher.
Moraine Park Technical 
College 
. A 
AO,                         It,@-4 @o,@ 
Signature of Mor      ical College Date 
IM  Fn Dean 
,%-, C 
Signatur@'of-MPFT Rep ---4       'Date 
@,u I I     I 
, 
Billy 
- I     ) V.@ixtsESignature of School-to-Work Coordinator Appendix J 
High 
School 
S)k     of 
,, TL@ 
@pla,4(L, ' 
Signat@ure ofWEACIWFT Rep                                 Date 
,,,@ure @@ool Instructor 
Date
-over-  49 
 MORAFNE PARK TECHNICAL 
COLLEGE 
Tech Prep 
Technical College Credit Agreement
 
 
Part 11
Articles of Agreement 
-High School and Moraine Park Technical College Prerequisites 
Moraine Park Technical Colle-e agrees to: tv 
A.   Enroll qualified high school students in the Moraine Park course identified in this 
Agreement. 
B.   Pay WTCS certified high school instructor a stipend for each Technical College Credit 
course taught. 
C.   Reimburse school district for instructional costs incurred by the high school for the 
Technical College Credit course. This reimbursement shall not exceed the total amount of 
tuitions and fees collected by Moraine Park for enrolled students unless otherwise 
negotiated. 
D.   Manage WTCS teacher certification files for those selected to teach the Moraine Park 
Process registration materials, maintain student records, grade reports, and issue 
ents 
parents.
course. 
E.   
The high school 
agrees to:
transcripts. 
F.   Assist the high school in making Technical College Credit information available to stud
and 
A.    Ensure that teacher(s) identified in this Agreement is/are scheduled to teach the course identified in this 
Agreement. B.    Provide data on instructor's profess onal dev lopment/tech ical update activities in order to 
maintain VRTCS 
certification. 
C.    Assume costs for student textbooks, materials, and/or competency-based module books. 
D.    Provide facilities and resources for instruction. 
E.    Inform high school students about Technical College Credit courses. 
F.    Identif               y students for Technical College Credit courses. 
G.    Provide counseling services for students enrolled in or seeking enrollment in Technical Co]                         
lege Credit courses. 
H.    Observe enrollment maximums for this course consistent with those at Moraine Park Technical College. 
1. -  Reimburse Moraine Park for tuition and material fees for students enrolled in Technical College Credit 
course. 
J.    Give high school credit for successfw completion of Technical Colle-e Credit course. 
K.    Participate in the development of related Tech Prep Partnership activities. 
ed career 
choices. 
M.    Meet High School and Moraine Park Technical College course prerequisites. 
L.    Provide career development instruction and guidance to support students in making informIf the high school or Ndoraine Park Technical Colle-e determines that the terms outlined in this Technical College Credit Agreement Iare not being met, this Agreement may be dissolved 90 days after receiving written notification from either party. 
Hia,h School 
Date 
Moraine Park Technical Colleze 
dAl-06@- 
Signature of Vice President, Academic Affairs 
~
Date
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